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Abstract
Research has illustrated that students are not performing at or above basic proficiency
levels in reading. Several factors contribute to this lack of student achievement. Students need a
comprehensive approach to understanding complex text, and teachers need assistance in
facilitating this. Implementing a classroom discourse approach is an effective way to enable
student engagement, build essential literacy skills, and promote reading comprehension to
increase student academic achievement in all content areas. Currently, however, providing a
discourse approach with fidelity has not been a top priority among stakeholders.
Thus, this project focuses on the implementation of a professional development pilot
program that will instruct volunteer participants and educators on how to effectively apply a
discourse approach through text-based discussions. Participants will learn of the historical
context of discourse and participate in collaborative activities that will facilitate new knowledge
which they can then apply to their instructional practices. Throughout this process, participants
will notice an increase in student engagement through the use of text-based discussions.
It is through this work that the volunteer participants are inspired by the increase in
student engagement, comprehension, and academic achievement. At the conclusion of the pilot
program, it is the intention to continue this work across the district so each student has the
opportunity for increased academic success.
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Chapter One: Project Proposal
Problem Statement
Elementary students are expected to read at grade level upon exiting third grade, yet
many do not. According to the U.S. Department of Education (2019), the percentage of
fourth-grade students in Michigan who performed at or above the proficient level was 32
percent. This leaves 68 percent of students falling below proficient in reading. There continues to
be a gap between actual and optimal reading performance.
Several factors may contribute to students’ below-proficient reading performance.
Factors that affect student reading proficiency include students’ mastery of foundational skills to
support word reading; students’ knowledge of vocabulary, content, and concepts with which to
build new knowledge; teachers’ variability in expertise to support reading comprehension (Duke
& Block, 2012) as well as the complex demands of text.
Students need a comprehensive approach to making sense of text, and teachers need
assistance in developing such approaches to instruction that facilitate understanding. As a result,
there is a need to prepare more teachers who are experienced at improving not only word-reading
skills, but also vocabulary, conceptual and content knowledge, and comprehension in their
students (Duke & Block, 2012). Therefore, the plan of action is to provide professional
development in reading instruction through the use of discourse, specifically, the implementation
of text-based discussions. Text-based discussions are an intentional plan where teachers create
quality questions that connect and frame responses which support the integration of information
across complex text (Kucan, 2009). This guidance will help promote and foster cross-curricular
comprehension as well as student engagement within the classroom via dialogic instruction, in
addition to scaffolding, developing and fostering independence (Maniates, 2017).
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Importance and Rationale of the Project
Reading is the foundation for learning. Several components of literacy are instrumental in
building a solid reading foundation, including sufficient fluency and foundational skills,
conceptual and content knowledge, and general knowledge of the world (Snow & Matthews,
2016). Creating an environment where students can engage in critical thinking in the context of
discussions can not only promote reading comprehension, but support an intrinsic motivation to
read. Being both engaged and motivated to read are valuable and are associated with
achievement related outcomes (McElhone, 2012). The long-term results of not building
foundational skills within the primary grades may affect reading development in the later grades
(Duke & Block, 2012).
According to a study using NAEP 2018 Oral Reading Fluency data, a substantial number
of students who perform below basic on this reading assessment lack sufficient oral reading
fluency and foundational skills for word reading (White et al., 2021). That is, they have difficulty
accessing ideas in print. A discourse approach to facilitating comprehension can provide access
to otherwise inaccessible ideas as the print is often read aloud, in addition to being discussed
aloud. Furthermore, discourse provides a deliberate and systematic way to develop vocabulary,
conceptual and content knowledge, and promote comprehension in the primary grades (Duke &
Block, 2012). However, in order for educators to successfully implement dialogic literacy
instruction , they must first be provided with ongoing support in professional development so
they can attain the essential content knowledge and pedagogical skill (Dowel, 2012).

Background of the Project
Research, along with the educational community, has concluded that several students
have limited ability to comprehend text (Beck et al., 1996). This concern begins with a lack of
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full day access to kindergarten, which remains optional across the nation despite kindergarten
being fundamental in providing reading instruction in the primary grades. Although a full day of
kindergarten is more beneficial than a partial day of kindergarten, attending still fosters literacy
skills and academic development. However, full day kindergarten is not a policy priority (Duke
& Block, 2012). According to Caccamise and Snyder (2005), students that are successful in
developing foundational coding skills, also develop comprehension skills. Yet, “very little
vocabulary instruction appears to occur in primary classrooms” (Duke & Block, 2012, p. 5).
Duke and Block (2012) continue to note that vocabulary and comprehension are being neglected
in the primary grades; and vocabulary, comprehension, conceptual, and content knowledge are
being neglected in the later grades. In fact, the building of conceptual and content knowledge in
science and social studies have also decreased over the last fifteen years.
Due to state assessment mandates, educators are spending more time on content-area
instruction that are skill-focused such as math and reading. As a result, science and social studies
become neglected subject areas as they do not require a state assessment. Unfortunately,
mounting evidence shows that primary school students, particularly those who are
disadvantaged, are not provided enough opportunities within the classroom to learn about the
natural and social world through text, which occurs mainly in science and social studies. Failure
to build content and conceptual knowledge is a missed opportunity to build background
knowledge regarding the world around us (Duke & Block, 2012).
Historically, promoting discussion to increase academic achievement is centuries old.
Educators and philosophers have long debated the need to incorporate more than just knowledge
and skills upon students by assisting students in thinking, reasoning, and comprehending.
However, it has been the perception in American classrooms that drill, review, and redundancy
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are required for academic progression (Goldenberg, 1992, 1993). Additionally, dialogic
instruction is not widely or effectively used to facilitate comprehension due to student
motivation, teacher expertise, and an increase in what students are expected to learn by the end
of each grade level versus the amount of hours during class time. Providing specific instruction
in regard to instructional approaches will supply students with a greater amount of time within
the classroom setting to foster these skills. The CCSS also supports providing specific elements
of high expectation for comprehension across content areas, which prove beneficial for student
learning (Duke & Block, 2012). Lastly, Duke and Block (2012) suggest that policy must be
designed that incorporates a comprehensive approach within primary-grade instruction that
promotes “word-reading skill, vocabulary, conceptual and content knowledge, and
comprehension in their students” (p. 67).

Statement of Purpose
The purpose of this project is to develop, present, and evaluate an elementary teacher
in-service program for using a discourse approach to facilitate student engagement and
comprehension. This professional development will create an opportunity for educators to work
cooperatively and produce meaningful material to implement immediately within their
classrooms.
Through the use of text-based discussions, teachers will be able to provide opportunities
for their students to participate in conversations surrounding text. Students will be able to bring
their personal experiences, connections, and knowledge into a discourse community setting.
Teachers will learn how to be intentional in their work so students can feel a sense of belonging
and accomplishment and bring concrete and conceptual ideas into light using varied texts.
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When implemented, teachers will notice an increase in student engagement, reading
ability, comprehension skills, and overall student academic achievement. Ultimately, it is the
intention that this project will provide teachers with a meaningful way to incorporate discourse
into their classrooms, and see an increase in reading performance proficiency across the board.

Objectives of the Project
The content of professional development must reflect clear goals and objectives
regarding what participants are to learn as well as how to apply their new knowledge. The
content provided should build on previous experiences, build on current knowledge, and prepare
learners to apply these new practices to their current roles (Butler, 1992). Through a volunteer
professional development opportunity educators will experience informational and
transformational learning. This will be accomplished by incorporating professional experiences,
self-reflection, and dialogue into a professional learning environment. In addition, educators will
be able to implement this new information immediately in a meaningful manner within their
classroom instructional practices.
Objectives:
● Create baseline student engagement data to use as a reference point
● Provide an opportunity for participants to reflect on current practices involving the use of
discourse within their instructional routines
● Review approaches to dialogic instruction that facilitate comprehension in elementary
students
● Provide opportunities for educators to practice implementation of dialogic instruction via
text-based discussions
● Provide an opportunity for participants to compare student engagement
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● Create self-reflection and collaborative discourse opportunities for educators

Definition of Terms
● Dialogic Instruction: Strategic use of classroom discourse to facilitate dialogue that
supports student learning (Reznitskaya & Wilkinson, 2015).
● Text Based Discussion (TBD): A planned instructional approach through framing
questions and responses, where a complex text is discussed to integrate new information
and knowledge to support learning (Kucan, 2009).
● Intrinsic Motivation: A fulfillment of positive feelings, enjoyment, or competence
regarding an activity (McElhone, 2012).
● External Motivation: Outside factors that inspire accomplishing an activity or task
(McElhone, 2012).
● Common Core State Standards (CCSS): Learning standards for all K-12 students created
to prepare all students for college and career readiness before graduating high school
● National Assessment of Educational Progress (NAEP): A national representation of
how students perform academically, used to inform teaching decisions (NAEP, 2019).
● Professional Development (PD): Workforce individuals who participate in learning
where they are able to improve their professional skills and increase their effectiveness
(Butler, 1992).
Scope of the Project
This professional learning pilot project will address the instructional variabilities among
elementary teachers in reading comprehension instruction. It will be a five-month voluntary
commitment to attend monthly professional development sessions. These sessions will include
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information and experiences that will encourage all volunteer educators to be actively engaged in
their own learning. Teachers will be tasked with incorporating meaningful instructional
dialogical practices into their curriculum and reflect on their progress.
Questions used to guide professional learning include: What is discourse and dialogic
instruction? How can we implement text-based discussions to improve student engagement?
How can I use this new learning to improve my instructional approach? This project will begin
by having participants fill out a baseline engagement form during a reading lesson prior to their
first session. This will be used as an evaluation tool to compare student engagement after
participants have learned how to implement text-based discussions. Participants will describe
their current pedagogical practices by completing a reflection involving their definition of
discourse and explaining how they use it in their instruction. This conversation will allow for
participants to share their experiences as well as form a common understanding of each other’s
instructional approaches used in facilitating comprehension, thus laying the foundation for
learning. Participants will be introduced to the benefits of dialogic instruction and how they can
best use it across the curriculum focusing primarily on reading comprehension and engagement.
A text-based discussion approach will be introduced to participants which will highlight the
importance of the planning and implementation process. Participants will have the opportunity to
view a sample TBD, along with having the opportunity to deconstruct a transcribed text for
quality questions. Additionally, participants will create their own TBD to implement within their
classroom. Upon implementation, participants will note student engagement. This information
will be used to compare to the baseline student engagement data collected prior to the start of our
sessions. Finally, participants will reflect on their professional development pilot experience.
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Butler (1992) suggests that “New learning is followed by a period of reflection to facilitate
integration and application of new knowledge and skills” (p. 3).
Butler (1992) mentions the several ways a professional development program can be
structured. The most highly sought after form of PD is one that focuses on training, where
participants acquire new knowledge or skills. An effective structure within a PD contains the
following elements:
● Designs are based on principles of adult learning and a full understanding of the
process of change.
● Programs are conducted in school settings.
● Development takes place in more than one incident, and incidents are spaced over
time: they are conducted long enough and often enough to assure that participants
progressively gain knowledge, skill and confidence.
● Training is conveniently scheduled to avoid interfering with ongoing job
requirements of participants.
● Development activities take place at a convenient location.
● Trainers have credibility with the participants.
● Participants are involved in the planning, development and presentation of the
training program. (p.3)
If a solid professional development is not in place, it may pose as a factor that would
impede successful implementation of the projected pilot program project. Acquiring volunteers
to participate and maintaining full participation and accountability over the course of five months
could prove challenging. The intention is for volunteer participants to be actively involved in
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their learning process, and recognize the success the pilot program brings to both professional
growth and student achievement.
Chapter Two: Literature Review
Introduction
This project focuses on incorporating discourse while reading in the classroom setting to
increase student engagement and facilitate comprehension. Thus, the theoretical framework
includes the Construction-Integration Model of text processing and Social Constructivism. These
perspectives support the use of memory integration, discourse, collaboration, and socialization to
create an engaging learning environment that fosters understanding through dialogic instruction.
In addition, Functional Theory will highlight how to support educators to create an environment
conducive to applying these theories to assure student success.

Theory/Rationale

Construction-Integration Model Theory
The Construction-Integration Model (Kintsch, 1991) describes a theory of text
processing. Learning with text is a process of constructing meaning by integrating new
knowledge from text with individuals' existing knowledge (Caccamise and Snyder, 2005;
Kintsch, 1991). Where there are gaps in comprehension, the individual whose goal is coherence
fills in the gaps in comprehension by means of inferencing (Purba, 2018; van den Broek &
Kendeou, 2017). Engaging in discourse that creates opportunities for inferencing facilitates
comprehension of text (Kintsch, 1991).
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Social Constructivism
Social Constructivism theory suggests that learning is a social process that relies on
others to co-construct new knowledge (Adams, 2006). Dewey (1938), who emphasized the role
of experience in education, believed the social experiences of students are an integral part of
learning. Interacting through dialogue creates an opportunity for higher-order thinking, and from
a social constructivist perspective, discourse is an engaging tool that supports cognitive
development (Palincsar, 1998).

The Role of Dialogue in Processing Text
Roessingh and Chambers (2011) stated that, “Within a social constructivist instructional
framework, learners are provided opportunities to interact with their peers for the purpose of
discussing, generating, and sharing knowledge” (p. 62). Collaborative discourse within the
classroom allows students to process the material presented. It is through this discussion with
others that students begin to question their interpretations as well as reflect on their current
understandings and knowledge of the world around them. Dialogue allows students to make
connections between their individual and collective experiences (Al‐Weher, 2004). As Adams
(2006) states, “The discursive nature of social constructivist learning environments emphasizes
the need for children to be given time to talk” (p. 249). These collaborative dialogic
opportunities to co-construct meaning and understanding within text also allow for self-reflection
and the ability for students to apply their knowledge to the world around them (Adams, 2006).

Functional Theory
Characteristics of successful adult learning experiences which are commonly associated
with a functional perspective, include opportunities that fuel an intrinsic desire to learn and grow.
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This perspective suggests problems may best be solved by drawing on one’s own and others’
experiences rather than texts as the primary learning resource, including engagement with
self-selected subject matter of high interest, and relevance to their current role or challenges they
are facing in that role (Trotter, 2006, p.10). For teachers, these experiences include meaningful
practices that are immediately implemented within their classrooms (Trotter, 2006, p. 11).
Providing educators with interactive situations for their professional learning enables them to
reflect, grow, and adapt throughout their careers. In addition, promoting reflection and inquiry
within an educational setting fosters independent growth and development (Butler, 1992; Trotter,
2006).
Research/Evaluation
In an effort to assemble cohesive research that showcases the importance of discourse
within the classroom to support comprehension, common themes have appeared across literature.
Among those include research regarding the complexities of students performing below
proficient in reading and student’s access to print. Additionally, once the implementation of
dialogic instruction and discourse within the classroom occurs, there becomes an increase in the
learner’s conceptual and content knowledge, the learning community becomes collaborative with
increased student engagement, and there is an increase in text comprehension and reasoning of
text. In order to promote discourse effectively, teachers must be knowledgeable in how to
implement this instructional strategy. Therefore, the final portion of this section will elaborate on
the challenges teachers confront, and the processes teachers must apply in order to effectively
foster such an enriching and meaningful learning environment rich in discourse.
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Why Use Text-Based Discussions?
Text-Based discussions provide the necessary elements of discourse that promote student
engagement, develop literacy skills, and increase comprehension. Additionally, when educators
are taught how to effectively implement this approach the outcome leads to increased student
academic performance.

Student Proficiency
The National Assessment of Educational Progress (NAEP) monitors and measures
student reading and comprehension growth across the nation using three levels: Basic, Proficient,
and Advanced. White et al. (2021) report that at the Basic level of performance students should
be able to “locate relevant information, make simple inferences, and use their understanding of
the text to identify details that support a given interpretation or conclusion” (p.570). Meanwhile,
Proficient and Advanced levels “emphasize cognitive skills like making complex inferences and
integrating, interpreting, and evaluating information from the text” (White et al., 2021, p. 570).
During a 2018 correlational study, foundational skills and reading fluency were tested in
a nationwide sample of over 1,800 students participating in the NAEP. Based on these
assessments, 34% of students performed below the basic level of proficiency and 31% of
students performed at the basic level of proficiency, compared to the less than 10% of students
who performed at proficient or advanced levels. It was determined that there is considerable
room for improvement among those that scored below the basic level and those at the basic level
of proficiency, due to lacking in fluency and oral reading skills. If both groups improved in
fluency, comprehension would also improve (White et al., 2021). Therefore, it is important to
supply a discourse environment which can develop literacy skills and increase comprehension
among school age children (Nystrand, 2006).
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Teacher Knowledge
Although much research has been conducted regarding how to best improve students’
reading ability, important elements including vocabulary, comprehension, conceptual and content
knowledge continue to be neglected. A factor contributing to this neglect is a lack of expertise
among educators and how they can effectively teach these skills, which cannot be scripted or
provided through curriculum (Duke & Block, 2012). Snow and Matthews (2016) suggest that
instead of costly programs or curriculum, teachers should be introduced to approaches that will
improve children’s success with literacy. Once such approach is dialogic instruction. Dialogic
instruction is defined as, “The use of dialogue, giving students a voice or agency, collaborative
inquiry among teachers and students, co-construction of knowledge and understanding through
dialogue. The interaction among these different voices is the foundation for comprehension”
(Wilkinson & Hye Son, 2011, p. 361). Through this approach, teachers acknowledge several
patterns of discourse within the classroom and are able to strategically manipulate and organize
instruction to meet specific learning goals (Reznitskaya & Wilkinson, 2015).

Affordances of Text-Based Discussions
Research has shown that utilizing a text-based discussions approach affords students the
latitude to engage in discussions that will allow accessing print, build conceptual and content
knowledge, support engagement, promote critical thinking, and provide opportunities to interact
with complex texts. These learning experiences provide an increase in student academic
achievement.
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Accessing Print
Boardman et al. (2017) suggests that as students progress through school, the demands to
unpack difficult content and comprehend text becomes more challenging. Nystrand (2006) states
that difficult and problematic texts can be comprehended through discourse. Therefore, to assist
students’ comprehension skills, applying strategies such as “paraphrasing, generating main ideas,
or summarizing; asking and answering student-generated questions; visualizing, using the text to
predict or make inferences; and making connections within the text and beyond” (Boardman et
al. 2017, p. 178) are beneficial. Through interactive read-alouds students are provided an
opportunity to use discourse to interact with the text, each other, and the teacher. This process
allows learners to increase reading motivation by interacting with the story and by making
connections which allow students to respond verbally (Barrentine, 1996). Removing access
barriers in reading, and allowing discourse in the classroom provide students with an opportunity
to participate and become involved in their own learning by using personal experiences to
connect to new concepts (Maniates, 2017).

Builds Conceptual and Content Knowledge
When readers talk about text, they verbalize what they understand. They also clarify and
deepen those understandings while actively constructing new meanings (McElhone, 2013). As
students contribute to discussion about text they state thoughts and opinions of their own while
also considering those of their peers. While participating in discourse, students and learners
co-construct knowledge by building on each other’s understanding of texts (Murphy et al., 2018).
Additionally, when teachers and students interact during discussion, ideas and
understandings evolve which contribute to conceptual and content knowledge (Nystrand, 2006).
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As a result of such interaction, students are able to reflect on experiences and misconceptions
(Kolb, 2021). Gilson et al. (2014) suggests that with teacher assistance, students who engage in
learning experiences that challenge them will develop cognitively.

Supports Engagement and Facilitates Collaborative Community
Fostering reading engagement promotes learning and reading comprehension. This can
be accomplished through providing interactions with complex text or materials that captivate
student interest, have an authentic purpose, or contribute to an expectation of success (Duke et
al., 2011). Incorporating collaborative discussion where students share and challenge ideas also
promotes engagement. An instructional approach called Questioning the Author, in which
questions regarding the text were posed to readers in order to elicit thinking and dialogue for
comprehension, supported engagement among all students, which encouraged motivation and
enthusiasm (Beck et al., 1996). Beck and McKeown (2002) found that student textbooks often
present obstacles to student understanding. As a result, the Questioning the Author approach
allows students to build on textual understanding by having teachers and students interact with
text via discussion. This allowed students to grapple with text ideas and build meaning. Having a
community where students are actively engaged in learning due to being intrinsically motivated
by personal goals, curiosity, interest, or enjoyment promotes and fosters understanding (Caram &
Davis, 2005).

Supports Comprehension and Reasoning
Research has shown that there is evidence suggesting text-based discussions support
learners’ comprehension and reasoning with text. Analysis of these studies reveals specific
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factors that contribute to how text-based discussions are conducted, which facilitate participants’
comprehension and reasoning skills.
An empirical study conducted by Beck and McKeown in the early 1990’s concluded that
an instructional approach which facilitates discussion, focused mainly on comprehension and
building textual knowledge of content. This approach taught students to build meaning with text
instead of simply extracting information merely to answer questions. Learners process text
through queries and discussion during reading as opposed to answering questions relating to text
after reading, which would initiate recall instead of comprehension (Beck & McKeown, 2002).
Similarly, a two-year study conducted by Beck et al. (1996) resulted in an increase in recall
comprehension using discourse which focused mainly on text ideas, which supports the idea that
classroom discussions provide a richer depth of interactions among learners and allows students
to construct meaning and monitor understanding.
McElhone (2013) notes that within a supportive classroom environment students are
viewed as people with worthwhile ideas. As such, “a teacher can effectively use requests for
evidence, examples, elaboration, or clarification to challenge students intellectually and to
promote learning” (p. 12). One qualitative analysis explores a teacher’s approach of follow-up
probes to dig deeper into student thinking by allowing them to articulate their ideas which
ground them in the text they are reading. This year-long mixed-methods study examined teacher
and student discourse patterns regarding text talk. Five fourth and fifth grade classrooms
represented a range of growth in comprehension and engagement during reading instruction. It
was found that in classrooms where teachers enforce the correct use and application of
comprehension approaches and procedures such as IRE, students were placed in a position of
supplying predetermined responses. Conversely, in a setting where students are engaged in an
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interactive process where ideas are elaborated and developed regarding texts, they can use
evidence and examples of text to clarify and monitor learning (McElhone, 2013). “By talking out
their ideas and confusions with peers and teachers, students actually transform and deepen their
thinking. When students reason together through talk, they learn” (McElhone, 2014). Moving
toward an approach that disrupts IRE can prove profoundly beneficial for student understanding
and comprehension (McElhone, 2013).

Summary
Overall, there is ample support for providing discourse within the classroom to achieve
comprehension, as seen in the theories presented. For example, within a social constructivist
frame, learning occurs when opportunities to interact with peers through discourse are made
available through generating and sharing knowledge through text and general world knowledge
(Roessingh & Chambers, 2011). From a dialogic perspective, it is the interaction among varied
voices that meaning-making and understanding take place (Wilkinson & Hye Son, 2011). To
implement these opportunities functional theory suggests that teachers are motivated to learn so
they can immediately apply their new knowledge in a meaningful way (Trotter, 2006).

Conclusion
In conclusion, an abundance of evidence suggests that focusing on discourse within the
classroom can increase collaboration among students and influence opportunities to learn (Snow
& Matthews, 2016). Student social interactions provide opportunities for students to develop text
ideas and for teachers to assess student comprehension (McElhone, 2014). To guide this
meaningful learning, educators need additional professional development in order to facilitate
these useful practices into their daily routines. Instructional approaches that allow students to
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activate their prior knowledge and bring their experiences with them within a dialogic setting
facilitates community and shared learning (Nystrand, 2006; Reznitskaya & Wilkinson, 2015).
Chapter Three: Project Description
Introduction
Teacher demands have become more than just instructing basic skills and knowledge.
They are expected to ensure that all students have the ability to think critically and make
judgments about complex text (Reznitskaya & Wilkinson, 2015). However, students’
below-proficient performance in standardized tests report limited fluency, vocabulary, world
knowledge, and word reading problems which hinder the ability to inference or comprehend
material (White et al., 2021). Teachers continue to associate effective teaching with rapid
questioning, recitation, lecture, and seatwork (Nystrand, 2006). In order to prepare teachers who
are skilled at improving reading ability, literacy skills, vocabulary, conceptual and content
knowledge, and comprehension, classroom discourse must be incorporated to create a general
understanding of complex texts (Duke & Block, 2012; Nystrand, 2006). Implementing text-based
discussions allow for a purposeful approach to addressing the complexities of texts. Students are
able to communicate with one other to elicit academic and domain specific knowledge, learn
about themselves, each other, and the world around them (Fisher & Frey, 2015).
Providing a professional development program that motivates the adult learner to
accomplish this task is essential. Utilizing a framework outlined by Keller (1987) highlights an
ARCS model where learning new knowledge gains the participant’s attention, is relevant, and
stimulates confidence, all of which will result in the learner’s satisfaction through their
experience. This chapter provides a guiding framework of project components that include
resources teachers may use to implement their text-based discussions approach. These include
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documents that will promote self-reflection, facilitate critical thinking through collaborating with
peers, create baseline information that will inform teaching, and thoughtfully engage in
interactive learning experiences. Lastly, this project will provide an opportunity for participants
to analyze the effectiveness of a text-based discussion approach while evaluating the retrieval of
new knowledge.

Project Components
According to Butler (1992), a successful staff professional development program allows
participants to discover ways to enhance instruction, collaborate with peers, and reflect on their
practice. Teacher participants in the professional development experience will explore the
research that supports text-based discussion, practice skills such as questioning required to
facilitate text-based discussion, and reflect on their progress through self-monitoring. Equipped
with this new knowledge, skill, and insight, teachers will foster text comprehension among
learners through active engagement in discussion. Teacher participants will have implementation
support, guidance, and clarification as needed.

Establish Baseline for Student Engagement in Discourse
Prior to meeting, participants will create a baseline of student engagement in discourse
which will act as a starting point to becoming familiar with text-based discussions. Using the
Baseline Student Engagement form (Appendix A), Teachers will log the amount of student
participation during a reading session over the course of a week to determine the number of
students who are actively engaged in discussion activities related to the text. Students who
contribute verbally to discussions, are actively writing about text, or are providing an informal
non-verbal acknowledgement of discourse will be considered as engaged. According to

26

Caccamise & Snyder (2005) students display active cognitive processing by “predicting,
questioning, self-explanation, constructing images, representing text meaning, relating to prior
knowledge, monitoring understanding, summarizing, and seeking clarification” (p. 16).

Elicit Participant Knowledge of Text-Based Discussions
At the beginning of the first session, teachers will complete a Pre-Participation Survey
(Appendix B), which will encourage self-reflection, elicit participant knowledge, as well as
establish usage of classroom discourse. Further, it will assist the facilitator moving forward in
how to best support each person’s needs for implementing the discourse approach within their
classrooms. Research has supported that effective PDs are created based on content which
matches the needs of participants' developmental level, as well as giving the adult learner the
ability to provide direction of their own PD to increase success (Butler, 1992; Trotter, 2006).

Preview of Sessions
Participants will receive a Preview of Sessions (Appendix C) to help guide their learning
throughout each of the five sessions. Butler (1992) notes that development of adult learners
includes multiple incidents of learning with specific objectives that take place over time to
gradually build knowledge, skill, and confidence. Providing participants with a birds-eye view of
what to expect during each session allows them to prepare for new learning experiences over the
course of time.

Understanding Discourse
When introducing participants to the idea of a discourse approach, they will receive the
Benefits of Classroom Discourse (Appendix D). This document will be used to engage
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participants in a discussion regarding the why of discourse and TBDs. Participants will learn the
definition of discourse, how it can be facilitated, and the student benefits of engaging in
discourse. Additionally, a Text-Based Discussion Informational (Appendix E) will be distributed
to participants, which will inform participants of the what and why of text-based discussions.
This document will be used to dive deeper into the area of how to facilitate discourse within the
classroom using this approach. This deep dive will increase participant motivation as the content
is directly related to each participant's current role in facilitating reading comprehension. Trotter
(2006) states that adult learners bring with them their experiences and are motivated to learn
when the content is relevant to their current educational position.

Reflection of Experiences
Reflection is an important component of professional development. Trotter (2006)
reinforces that the aim of adult education should be to promote individual development by
encouraging reflection and inquiry (p. 12). As a result, participants will be asked to reflect upon
each session using a Session Reflection Google Form (Appendix F). This form follows the 3-2-1
strategy which provides a structure for reflecting and summarizing learning. This information
will be used to direct future sessions by the facilitator by focusing on specific needs, as well as
acknowledging what went well with the session material.

Learning Experiences
A pivotal portion of this PD moving forward is the intention to create a desired outcome
for each participant. This includes providing information transfer where participants are
receiving new information regarding approaches, skill acquisition where participants are being
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taught a particular way to do something, and a behavior change where participants can apply
their new learning (Butler, 1992). Following information regarding the why of classroom
discourse and the why of TBDs, participants will focus on Close Reading and Quality Questions
(Appendix G). According to Fisher and Frey (2015) close reading is an instructional routine
where students are guided in their understanding of complex text through multiple instructional
lessons. Participants will identify the various elements of close reading and be able to create
quality questions based on the Productive Questions Informational (Appendix H). This
information will help participants apply their knowledge by deconstructing a Video Transcript
(Appendix I), from an example of a completed TBD using the book Sharks, by Rose Lewis. This
experience will segue into participants creating a solid understanding and foundation for the
needed elements to implement a TBD. Using the Framing Questions for Text-Based Discussions
template (Appendix J), participants will be able to dissect the transcript by filling in the
appropriate information to guide their thinking regarding the elements of a TBD. Collaboratively,
participants will complete this portion of the PD. Ultimately, the adult learner becomes
motivated to learn as they become an active participant in their learning process by collaborating
with others (Butler, 1992).

Facilitating New Knowledge
Finally, participants will create their own TBD using the Framing Questions for
Text-Based Discussions template (Appendix J), as they bring with them their own complex text
they plan to use with their students. Either individually or collaboratively teachers will establish
their own quality questions to be conducted for their first independent TBD experience. While
participants implement their TBD, they will complete a TBD Student Engagement Form
(Appendix K) to establish student engagement throughout the discourse process. Our last session
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will focus on participants sharing student engagement between both completed TBDs, with an
emphasis on comparing the number of students engaging in discourse throughout the learning
process. Butler (1992) suggests engaging in this collaborative, reflective process of applying new
knowledge and skills promotes new and continued learning among adult learners by establishing
progress or achievement toward learning goals.

Project Evaluation
This project will be evaluated through both student engagement and active participant
reflection. Comparing the Baseline Student Engagement Form (Appendix A), and TBD Student
Engagement Form (Appendix K), participants can note differences in student engagement.
Success will be measured by an increase in student engagement upon implementation of a TBD.
Finally, participants will actively reflect on their new knowledge throughout the professional
development process. A Pre-Participation Survey (Appendix B) will be distributed to
participants at the beginning of our session. The collection of this information will determine
how participants feel they incorporate student discourse within the classroom on a regular basis.
It will provide an opportunity to self-evaluate opportunities for student engagement during
reading lessons and fostering dialogue between the teacher and students. During our last session,
participants will complete a Post-Participation Survey (Appendix L) which provides an
opportunity to self-evaluate how opportunities for student discourse have progressed throughout
our PD. Success will be determined by participants actively engaging in opportunities that
promote discussion among their students on a regular basis compared to their pre-participation
survey.
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Project Conclusions
Approaching reading comprehension through a discourse lense is at the forefront of this
professional development pilot project. Several elements factor into the necessity of exploring
approaches that work in the classroom to increase student comprehension across the curriculum.
Teacher knowledge becomes a key component in beginning to bridge the gap in student reading
performance. Students who receive quality instructional approaches that focus on complex
cognitive tasks such as reading for understanding over a two-year period of time can show
grade-level growth in reading (Duke et al., 2011). According to Paez (2021), the impact of a
solid education has a unique significance that has motivated human beings to extend the limits of
their imaginations. To facilitate this endeavor, educators are tasked to promote and foster
learning using the given curriculum and standards within their district. In order to provide
relevant material for students that can increase engagement, we must provide professional
development for educators to meet the needs of learners. This professional development pilot
program serves the purpose of exploring discourse instruction within the classroom to promote
and foster comprehension. As research has shown, increasing discourse within the classroom is
cross-curricular, promotes engagement, and facilitates collaboration among students.
Although this project explores a discourse approach within the classroom to increase
student comprehension, it will take several years for this pilot approach to become streamlined
within a district. The volunteers who dedicate their time throughout the school year to gain the
knowledge necessary to facilitate this approach will be the biggest contributors to expanding this
idea into each classroom. Teachers must be actively involved in this process and be committed to
exploring a discourse approach on a continual basis to see improvement in student reading
performance. Although this approach takes additional planning and preparation at the forefront,
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the outcome is beneficial for both the teacher and students. The results of implementing a
discourse approach within the classroom is two-fold where it fosters building classroom
community and promotes academic achievement.

Plans for Implementation
Prior to the start of the new school year, teachers will be asked to volunteer for a
professional development pilot program that will implement the use of discourse through
text-based discussions. These sessions will occur monthly for 5 months at the beginning of the
school year. Each meeting will last approximately an hour and a half. This implementation will
allow teachers to incorporate dialogue within their reading curriculum and across content areas
to promote engagement, facilitate learning, and increase comprehension. Participants will work
closely and collaboratively with each other to analyze quality questions, create TBD lesson
plans, and implement them with peer support. Participants will have the opportunity to reflect on
their learning as they integrate this discourse approach into their instructional practice.
After implementation of the professional development pilot program, administrators,
staff, literacy coaches, paraprofessionals, and other support staff will be invited to participate in
further PD to implement discourse and TBDs. The volunteer participants will serve as guides to
assist their grade-level colleagues and serve as a support system to effectively implement this
discourse approach across the building. Ultimately, the intention is to continue to facilitate this
PD on a larger scale, inviting the school district to provide this new knowledge to teachers prior
to the beginning of the school year so each grade level is using this approach. Each building will
benefit by having a literacy coach as a point person to help facilitate and guide educators in this
instructional approach to help increase student achievement across the board.
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BASELINE STUDENT ENGAGEMENT FORM
To be used prior to session engagement

What constitutes student engagement?
● Discussions
● Writing
● Informal non-verbal acknowledgement
# of Students Present: ____

# of Students Engaged: ____

# of Students Present: ____

# of Students Engaged: ____

Wednesday: ____/____/_______ # of Students Present: ____

# of Students Engaged: ____

Monday: ____/____/_______
Task: _____________________
Whole Group/Small Group
Tuesday: ____/____/_______
Task: _____________________
Whole Group/Small Group

Task: _____________________
Whole Group/Small Group
Thursday: ____/____/_______

# of Students Present: ____

# of Students Engaged: ____

# of Students Present: ____

# of Students Engaged: ____

Task: _____________________
Whole Group/Small Group
Friday: ____/____/_______
Task: _____________________
Whole Group/Small Group
NOTES:
_____________________________________________________________________________________________________________________________________
___________________________________________________________________________________________________________________
____________________________________________________________________________________________________________________________

Created by Lisa Newberry, 2022
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Pre-Participation Survey
Name: __________________________ Role: _________________ Date:
________________
How do you define the word “discourse”?
____________________________________________________________________________
____________________________________________________________________________
____________________________________________________________________________
How do you use discourse in your classroom?
____________________________________________________________________________
____________________________________________________________________________
____________________________________________________________________________
What are the challenges to incorporating discourse regularly?
____________________________________________________________________________
____________________________________________________________________________
____________________________________________________________________________
What support do you need to improve this approach?
____________________________________________________________________________
____________________________________________________________________________
____________________________________________________________________________
Created by Lisa Newberry, 2022
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Session Overview: Planning Guide
Session 1

Meeting Norms
Pre-participation Survey
Benefits of Classroom Discourse
Session Overview/Planning Guide
Misconceptions & Discussion
What is TBD?
Kinds of Talk
Reflection (Google Form)

Session 2

Review TBD
Define Close Reading/Discuss Quality Questions
Example TBD (recording & transcript)
Noticing & Reflection - Discussion
Deconstruct Text for Quality Questions
Plan for implementation - Bring Text to Next Mtg.
Reflection (Google Form)

Session 3

Review Plan for Implementation
Framing Questions with Selected Text
Participant TBD Work Time (grade level or independent)
Reflection (Google Form)

Session 4

Review TBD Implementation (What went well? What can go better?)
Analyze Volunteer TBD for Quality Questions and Implementation
Create new TBD (revise with suggestions): Grade Level or Independent
Complete Baseline Engagement Form (during this TBD implementation)
Reflection (Google Form)

Session 5

Session Wrap-Up
Review Revised TBD’s
Compare Student Engagement (prior to session beginning and session end)
Reflection (Google Form): How does TBD support classroom discourse?
What went well? What do you continue to need support with moving
forward?
Continuation of pilot program (brainstorm sharing among other buildings,
Back to School PD?)
Created by Lisa Newberry, 2022
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Benefits of Classroom Discourse
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Benefits of Classroom Discourse
What is classroom discourse?
Interactive dialogue between teacher and students, or student to student, where collaborative
discussion takes place which allows reflection, interpretation, and understanding of
experiences to occur.
How to facilitate?
This can be in a small group or whole group setting.
Create content specific questions of a text that will pose an opportunity for deeper thinking
ability to take place regarding:
-

Key vocabulary

-

Characters, Setting, Plot, Theme

-

Topics

-

Text Structure

-

Text Features

Student Benefit?
● Allows Access to Print
● Builds Conceptual and Content Knowledge
● Supports Engagement
● Facilitates Collaborative Classroom Community
● Supports Comprehension & Reasoning
Created by Lisa Newberry, 2022
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Text-Based Discussion Informational
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TEXT-BASED DISCUSSION INFORMATIONAL
What is Text-Based Discussion?
● The teacher and students participate in a close reading of a carefully selected text.
● The teacher and students participate in discourse regarding text: vocabulary,
setting, theme, plot, text features, etc…
● It is intentional and well-planned.
● The teacher creates discussion questions that will guide students toward a specific
learning target or goal.
● The teacher and students work together to build an understanding of the text.
● The teachers facilitate discussion in a way that allows students to connect
background and prior knowledge to current information in the text.
Why Text-Based Discussion?
→ Can be used with any text, in any setting (whole-group or small group)
→ Creates opportunities for students to make meaning of complex texts
→ Creates academic rigor
→ Allows for students to take ownership of learning
→ The teacher can assess understanding as students share ideas
Created by Lisa Newberry, 2022
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Appendix F
Session Reflection
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Created by Lisa Newberry, 2022
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Appendix G
Close Reading and Quality Questions
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CLOSE READING
-

-

-

-

&

QUALITY QUESTIONS

What does the text say?
Literal meaning of text, explicitly
stated information, key ideas/themes

→ What does the text say?
- Where does the story take place?
- Who is telling the story?
- Describe character traits of…

What does the text mean?
Points of View (author's purpose)

→ What does the text mean?
- What is the author´s message?
- What is the author saying about these
two characters?
- Why does the author say…?

Allows for evaluation of meaning by
the individual reader, and discourse to
examine it
How does the text work?
Mechanics, vocabulary, structure of
the text, author´s craft, figurative
language
This builds a bridge between literal
(what the text says), and inferential
(what the text means)

What does the text inspire you to do?
Complete Tasks!
-

Research, Investigate, or Write

-

The best close readings leaves
students with questions they still want
answered, so they will be inspired to
do so

→ How does the text work?
- What does the word….mean?
- What makes this poem a narrative?
How does the mood shift from
beginning to end?
- Is…an idiom?
→What does the text inspire you to do?
- Recall and Recognition
- Skills and Concepts
- Strategic Thinking and Reasoning
- Extended Thinking

(Fisher & Frey, 2015)

(Fisher & Frey, 2015)
Created by Lisa Newberry, 2022
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Productive Questions Informational
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Productive Questions Informational
Initiate discussion with open ended questions to clarify
author’s words and ideas:
- What is the author trying to say here?
- What is the author’s message?
- What is the author talking about?

The Why’s & How’s of Productive Questions
●
●
●
●
●
-

To get at the big ideas:
Annotate
To lead students to make connections:
Collect and Connect
To focus student thinking on specific information:
Return to text
To elicit an explanation:
Explain
To support students’ inferencing:
Intertextual importance
(Fisher & Frey, 2015)
Created by Lisa Newberry, 2022
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Transcription of Sharks Video Recording

55

Transcription of Sharks Video Recording
(partial transcription from whole video)

Book: Sharks by: Rose Lewis
Mrs. N.: You can hear things. Ok, so very top (begin reading page 6)
So, what other animals do you know of that uses more senses we do like the shark?
Jennings, do you know of an animal that uses more senses than we use like the shark does?
Jennings: ummmmm
Mrs. N.: I’ll give you a hint. It lives in the water with the shark.
Jennings: A dolphin
Mrs. N.: The dolphin. What kind of a sense does the dolphin use like the shark?
Jennings: They use a special sense.
Mrs. N.: What kind, do you remember what it’s called? Does anyone remember what it’s
called?
Tyonna: I don’t remember what it’s called but I know what it is.
Mrs. N.: What is it?
Tyonna: It’s like….Like sometimes dolphins can close their eyes and they can see.
Mrs. N.: They can close their eyes and they can see stuff. So how do they…..
Jennings: Echolocation
Mrs. N.: Echolocation.
Jennings: They send a little vibe in the water and it puts a picture in their mind of what’s
ahead.
Mrs. N.: Is that what it does?
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Jennings: Yea like they can send out a long thing that lets them know what’s ahead, like
animals that they want to eat or eat them.
Mrs. N.: So let’s look ahead on page 6. Those text features on page 6. Those bold features on
page 6. What one of those words would represent what echolocation is?
Zamiya: Vibration
Mrs. N.: Vibration. So that’s what echolocation is when they send out a sound it creates those
vibrations and then it bounces. So that’s a low frequency sound. And we can’t hear those. Ok,
top of page 7 (begins reading page 7)
What does that word prey mean? I love your hand Kehlise. What does prey mean?
Kehlise: Their food like when they go hunting they hide and stuff and when the right prey
comes up they snatch them up.
Tyonna: It’s not this kind of pray, but this kind of prey (shows example with hands)
Mrs. N.: Yea, it’s not the pray like we put our hands together it’s the prey to find food, right? So
what is the shark? If the shark isn’t prey and he’s hunting, what is he called? What do you
think Tyonna?
Tyonna: A predator.
Mrs. N.: A predator. Good job. So think about the animals that you are researching to and
think if the animal is a predator or prey and you can add that to it. Ok, let’s look on page 8.
This is really interesting. I want to see if you guys have known about this fact. (read page 8)
Do you know of any other animals that swallow their food whole?
Jennings: Whales
Mrs. N.: Whales do. So, what’s your question Zamiya?
Zamiya: So if they like eat octopus. Would they eat their octopus whole?
Mrs. N.: Yes.
Jennings: And squid.
Mrs. N.: Yes. Whatever they eat, they eat whole. And I think we might get to what the shark
eats on the next page.
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Jennings: A shark can eat a bathtub of squid. 8 bathtubs of squid.
Mrs. N.: You think so?
Jennings: No, I literally know that. They literally eat 8 bathtubs of squid.
Mrs. N.: Yea, they have a lot of teeth don’t they? So why do you think they have teeth if they
swallow their food whole? Joseph. Why do you think they have teeth if they swallow their food
whole? What’s the purpose of them having teeth?
Joseph: To bite stuff.
Mrs. N.: To bite stuff. Why would they bite stuff?
Joseph: To like eat the fish.
Mrs. N.: But if they swallow it whole do you think they need to eat their fish? What do they
need to do with their teeth? Because it’s not like they chew their food like we do, right?
Joseph: No.
Mrs. N.: No. So why would they need all those teeth?
Joseph: To scare away.
Mrs. N.: Well it would be scary. If I were in the ocean and saw that I’d be scared. But do you
think other fish are scared with they see that? Do you think that’s what their teeth are for is to
scare the other fish?
Tyonna: To scare the other people away from the shark.
Mrs. N.: No…. Jennings what do you think?
Jenninigs: There’s 2 reasons that they use them.
Mrs. N.: Ok.
Jennings: Um. 1 they use em to hold on to prey if it’s trying to escape and if the preys too big
they’ll use their sharp teeth to cut a big chunk out. They’ll take a piece of them and start
chewing it.
Mrs. N: So that’s a good observation. So they use it to hold on to their prey. Then they use it
to take a bite out of it. A bite out of their prey. (reading page 10 -11)
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Jennings: Tigers sharks will eat anything.
Mrs. N.: Whew, I don’t know. Let’s see. (continues reading page 11)
So, I think you were right there Jennings. When it goes to take a bite out of it’s food that’s why
it has all those teeth.
Jennings: Look it’s even chasing a seal right there.
Mrs. N.: You’re right. In the picture it’s chasing a seal.
Zamiya: Mrs. Newberry, have you ever seen… ummm… what’s the movie called…
Mrs. N.: Jaws?
Zamiya: No.
Mrs. N.: Sharknado?
Zamiya: No. Um… Soul Surfer?
Tyonna: Oh, yea I saw that one.
Mrs. N.: No. I have not.
Zamiya: So it’s about a girl who had had her arm bit off by a shark.
Mrs. N.: Oh, so you made a connection from the book to the movie because you’ve seen that
movie.
Tyonna: I’ve seen that movie.
Created by Lisa Newberry, 2022

59

Appendix J
Framing Questions for Text-Based Discussions Template
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Framing Questions for Text-Based Discussions Template
Text Title:
Reading Purpose:
Student Text Challenges:
Section Pages:

Selection Summary:

Big Idea:

Question/Prompt:

Task:
Created by Lisa Newberry, 2022
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TBD STUDENT ENGAGEMENT FORM
To be used during TBD

What constitutes student engagement?
● Discussions
● Writing
● Informal non-verbal acknowledgement
# of Students Present: ____

# of Students Engaged: ____

# of Students Present: ____

# of Students Engaged: ____

Wednesday: ____/____/_______ # of Students Present: ____

# of Students Engaged: ____

Monday: ____/____/_______
Task: _____________________
Whole Group/Small Group
Tuesday: ____/____/_______
Task: _____________________
Whole Group/Small Group

Task: _____________________
Whole Group/Small Group
Thursday: ____/____/_______

# of Students Present: ____

# of Students Engaged: ____

# of Students Present: ____

# of Students Engaged: ____

Task: _____________________
Whole Group/Small Group
Friday: ____/____/_______
Task: _____________________
Whole Group/Small Group
NOTES:
_____________________________________________________________________________________________________________________________________
___________________________________________________________________________________________________________________
____________________________________________________________________________________________________________________________
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Appendix L
End of Session Reflection Form
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